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Modeling as a treatment procedure can be a powerful tool both for learning new behaviours and
improving already acquired ones. That is, a correct behaviour is demonstrated for the learner, the learner
observes and imitates the model's behaviour which eventually replaces his or her previous incorrect
behaviour (Miltenberger, 1997). Also, research has demonstrated that modeling can produce rapid gains as
it may take only one modelled instance for an observer to learn a new behaviour. Therefore, in many
circumstances the procedure of modelling has the advantage of allowing the learner to demonstrate new
responses without errors (Grant and Evans, 1994).

Another advantage of modelling is the assumption that it is a natural method of teaching that occurs
regularly in our everyday lives. People have the potential to act as models as any behaviour that they engage
in may be imitated and, in a way, transferred by others to the next generations. A great amount of the
behaviour that any socialised human has learned was initially developed by observing someone else engage
in similar behaviour (Pear, 2001). ®Through modelling, parents teach their children an enormous number
of behaviours even from infancy. The child watches the behaviour of his or her parents initially and then of
his or her or her peers, and afterwards tries the behaviour on his or her own. On occasions when it is not
possible for a child to learn through this kind of observation (this issue usually concerns the most
developmentally delayed children), a specific training programme usually takes place (Lovaas, 1981). Also,
modelling procedures have been used to solve a variety of self-care skills, in reducing unreasonable fears, in
improving communication or in preparing academic activities (e.g. Charlop, Schreibman and Tryon, 1983;
Freeman and Dake, 1996; Maurice, Green and Luce, 1996).

Finally, modelling represents a constructional approach to behaviour change in that it specifies
desirable behaviours to be emulated. Thus, when someone uses modelling then he or she must have defined
such desirable behaviours that are worth someone engaging in. The development of culture would probably
be impossible without the influence of modelling and the world would be better if, every time that anyone
used any form of punishment, the same person would also demonstrate an acceptable alternative to the
punished behaviour (Baum, 1994). ‘

People often forget how influential their behaviour can be on others and they underestimate the effects
that their behaviours may have when they behave in undesirable ways (Martin and Pear, 2002). ®Thus, the
powerful characteristics of modelling that are advantageous also present some disadvantages. An important
concern is the effects of modelled aggression and violence that the visual mass media usually show to viewers,
especially when these are children. Interestingly, several published studies have shown that several types
of aggressive behaviour suddenly increased when children had been exposed to violent movies (e.g. Bandura,
1965: Bandura, Ross and Ross, 1961, 1963). Specifically, the general conclusions of these studies were:

1. Children engaged in specific forms of aggressive behaviour, often identical to the ones preciously
shown in the films.

2. Increase in aggression usually remained after the violent films were no longer shown.

3. .The amount of physical and verbally aggressive behaviours that the children exhibited to one
‘another were related directly to the amount of time that had passed since the movie viewing.

Consequently, people’s and importantly children’s behaviour would be improved by increasing their
exposure to admirable and interesting models who are interacting with others in a non-aggressive fashion,
and by reducing their exposure to aggressive and violent models, especially when these models are presented
heroically and are rewarded for their aggression (Grant and Evans, 1994).

Nikopoulos, C., & Keenan, M. (2006). Video modeling and behaviour analysis: A guide for teaching social skills
to children with autism. London: Kingsley. & ¥ $&#
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